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* CURESs have the potential to amass valuable water from a lake of question and

statistics
scientific data while also engaging students in
genuine research, ultimately improving student
interest and retention in science.
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Figure 3: (4) Student taking gas samples in the field; (B)

* We implemented a pilot CURE in two sections

of an introductory biology course lab (Bio 151). Student Outcomes Incubations; (C) Nutrient diffusing substrata; (D) Students

presenting their final results.

Six sections remained a “traditional” lab with
weekly labs corresponding to lecture materials.
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